REPORT FROM THE PRESIDENT OF NASDAP

Dear Colleagues

Hopefully by the time you read this there is some closure on the indudtrid front. | dso hope the long term
planning being done in the saffing review and by committees will enable a career in secondary teaching to
be seen as arewarding, inviting, and safe prospect for some of our best people.

At the NASDAP Executive meetings there have been discussons on the best outcomes for Deputy
Principals and Assgtant Principas from any pay negotiations. There is some thought that when thereis an
increase in the dollar amount for each unit, this especidly helps those in more senior positions who tend to
have more units and then the multiplier effect kicks in. 1t would be redlly helpful to have feedback onthis
S0 some momentum can be gained before the next industria round. Questions that need to be answered
are; What are Deputy and Assistant Principas worth? How is this payment achieved? Should Deputy and
Assgant Principas have a separate sdary band as Principals do? Compensation for Deputy or Assstant
Principas when they are Acting Principad? Any thoughts on these or other questions you may have should
be sent to your regiond representative (contact details are in this newdetter)

While NCEA has been blamed by many for some of the recruitment and retention problems in our
professon, | think the focus of this discontent should be more on the flawed implementation process from
the Ministry of Education, and the lack of atention paid to the principles of change management when it
was introduced. The problems are more to do with how the NCEA has been handled rather than the shift
to standards based assessment. With this in mind | have included the introduction and concluson of a
paper written by Jm Strachan from NZQA in this newdetter and | recommend that you reed the entire
paper on the NZQA website. Use the hyperlink in this newdetter on the NASDAP ste to access this.

NASDAP is now an incorporated society. This has been a lengthy processand I'm glad to findly have it
completed. In an earlier newdetter we explained the benefits of becoming incorporated.

On 2 August Annette Taylor from Nelson College for Girls and Joyce Whyman from East Otago High
School were welcomed to the Executive. Annette and Joyce will be covering ther respective regions until
elections for al regions are held in November for the 2003-2004 period. Some existing members will be
ganding again while others will not, so please consder making this commitment to NASDA P Executive by
putting your name forward. Nomination formswill be in the Term 4 newdetter.

Last year at the Auckland conference some colleagues went to a workshop on mentoring. John McLdlan
of InterLead offers workshops and ongoing mentoring for senior staff for professond development. John
spoke at our last Executive meeting about his business and what sort of service he can offer (see the
minutes in this newdetter). If you are interested in being involved in peer mentoring and having professiona
coaching, contact John at j.mcldlan@interlead.co.nz.

Term 3 isamog over. | know thereis ashared feding that the past two terms have been the most difficult
in the last decade BUT it looks like we might be getting there. What the campaign has shown is arenewed
public understanding and perhaps appreciation of the job of a secondary teacher. That can only be helpful.
Jenny Thomas, President
E harataku toai te toa takitahi engari te toa takitini
My strength is not that of the individual but that of the multitudes



Minutes of AGM of NASDAP
21 June 2002
Wairakel Resort Taupo

Mesting began at 11.55 am.
120 members present.

Presdent Jenny Thomas opened the meeting welcoming everyone to the AGM. The minutes of the last
generd meeting in August 2001 were received. There were no matters arising from these.

President’ s report was read.
Motion:
That the June 2002 Annual Report from the President be received.
M oved: J Thomas
Seconded: L Jamieson Carried Unanimoudy

One minute silence was observed to acknowledge the death of John Dunbar, members were also asked to
acknowledge other DP and APs who have died while working in the profession.

Financid report was presented. Bruce Smith explained the discrepancy between amounts because of
different collection times of fees.

Motion:
That the Financial Report bereceived.
M oved: B Smith
Seconded: A White Carried Unanimoudy

There were no notices of maotion.
Members were asked to attend next year’ s AGM in Christchurch at the biennid NASDAP conference.

Presdent Jenny Thomas wished everyone a safe journey home and thanked the committee for their efforts
in organising this conference.

The meeting closed a 12.10 p.m.

Annual President’s Report for the National Association of Secondary Deputy
and Assistant Principals

Sinceour last AGM in early August 2001 what alot has changed.

Firgly | want to mention the sad loss of John Dunbar in September last year just a month after our AGM
and acknowledge at this meeting the contribution he made to the NASDAP Executive. John was dways
supportive and | gppreciated the extras he did on behaf of DPs and APs naiondly while on the Executive
and Chairperson of SPAC. |I’ve definitdy missed his support in the last year.



Regiond associations throughout the country have continued to provide a number of professond
development mesetings and conferences. Thank you to the organisers of each of these. We are pleased
that NASDAP funds are being used in thisway.

The papers for incorporation have been sent away and we do not expect any difficulty with our present
condtitution meeting the requirements.

The Executive members have maintained informa contact over the year and have been available for
support and advice in ther regions. However, in the current unsettled climate the time to do this is
constantly and unfortunately being squeezed. We are a ditinct group in the secondary school system and
it isimportant that we have a nationd body and voice.

The time may be here where we need to give a smal honorarium to a “retired” senior management person
to ensure there is the co-ordination and proactive edge that is needed for the association to run smoothly.

It would need to be someone who understood the needs of the Association and its members.

In the next year | would like to see the Associaion improve the communication systems we have between
different sectors. This may mean formaizing some present arrangements.

Findly, thank you to members of the Executive for their work and to Allan Webb for coordinating the
newdetter. A big thanks to Bruce Smith for managing dl the financid aspects of NASDAP.

| look forward to seeing a large number of you at the biennid conference in Christchurch for our next
AGM.

J Thomas, President

x] Annual Financial Report




NASDAP Executive 2001 - 2002
Please feel free to contact your executive member on any issue. Nomination forms for the 2003-
2004 executive will be contained in the Term 4 newsletter.

Upper, Central and L ower Northland

Roy Fletcher, Otamatea High  School ohsdp@ihug.co.nz

Auckland (south of Mahurangi to CountiesM anukau)

Julia Scott, Onehunga High School jscott@ohs.school.nz

Caral Craymer, Takapuna Grammar School ccraymer @takapuna.school .nz
Waikato, King Country, Thomas Valley

Ledie Jamieson, Hamilton Girls High School ledeyjamieson@hghs.school.nz
Western Bay of Plenty, Bay of Plenty

Allan Webb, Tauhara College, Taupo eduwebb@reap.org.nz

East Coast, Hawkes Bay



Bruce Smith, Napier Boys High School bsmith@nbhs.school.nz

Taranaki, Manawatu and Wanganui

Phil Keenan, Stratford High School kp@shs.school.nz
Widlington, Hutt Valley and Wairarapa

Jenny Thomeas, Kapiti College jenny@kapiticollege.school.nz

West Coast, Nelson and Marlborough

Annette Taylor, Nelson College for Girls annette.taylor@ncg.school .nz
Canterbury and Aoraki

Lynlee Smith, Geradine High School ap@gerddinehs.school.nz

Otago and Southland

Joyce Whyman, East Otago High School jaewhyman@xtra.co.nz

Minutes of Executive M eeting June 20 2002

Present: Jenny Thomas, Allan Webb, Bruce Smith, Ledie Jamieson
Apologies. Phil Keenan, Lynley Smith, Carol Craymer, Julia Scott

Meeting Times
Need to have mesting twice ayear. Next meeting 2-3 weeks into term 3.

OfficeHolders

Decided to defer discussion on this until next term.

Jenny discussed the difficulty she feds in trying to be proactive with lack of deputy chair and secretary.
Agreement that Jenny to find a support person asindicated in President’s report at AGM. This person
would understand demands of deputy and assistant. Possible payment up to $2,000.

Bruce using clericd support and paying extrafor thisand at present that isfine.

Communication System

Need to have definite meeting schedule - best in Term |1 and Term IV, Set up meeting date from meeting
until meeting.

Allan to initiate email contact. This will be sent on first of month. People to respond to comments so that
feedback isregular.

Seeding money/subsidy

NASDAP funds of up to $1,000 for a regiona conference that meets criteria set will be a subsidy. This
should be used to reduce price of conference.

For nationa biennia conferences the $5,000 will be seeding money to make initid bookings. The
Asociaion requesting money will need to ensure that acocepting the money means naming rights for
NASDAP for conference which needs acknowledging in conference ftitle.

A letter needs to be sent to Christchurch about this. If the association organisng the conference makes
more than $10,000 from the conference it is expected that the $5,000 seeding money will be returned.

Accounts for the conference will need to be shown to NASDAP Executive.

Elections
Office holders appointments to be made after eections at the end of 2002,



Newsletter content and style

Need to contact Professor of Education a each university, get Woolf Fisher papers and get College of
Education people to contribute appropriate articles for newdetter or ideas for conferences or
meetings. Also organisations like ERO, NZQA about articles and professond development idess.

Get support person for President to do this.

I ncor por ation
If any changes are needed they can be ratified at next AGM.

General Business

Conferences discussion on 2005 conference what genera information is available.

Need maybe to get organised a National Conference manua and include things like what needs to be done
where to get funding, etc.

Meeting closed a 4.30 p.m.

Minutes of NASDAP Executive M eeting
2 August 2002, Rongotai College, Wellington

Meeting opened at 9.55am

Present: dl day — Ledey Jamieson, Allan Webb, Bruce Smith, Jenny Thomas, Annette Taylor, Lynlee
Smith, Joyce Whyman, Gina Garrett; for the afternoon (due to flight delays) — Julia Scott and Carol
Craymer

Apologies: Phil Keenan (a conference) and Roy Fletcher (flight unable to leave)

Welcome

Joyce, Annette and Gina welcomed by President Jenny Thomas. Allan moved that Joyce and Annette be
accepted as representatives for Otago and Southland, and West Coast, Nelson and Marlborough regions
respectively, seconded by Lynlee. Gina acting as adminisiration support for Jenny as agreed at last
meeting.

Mattersarising from minutes

Office holdersand elections for 2003
Bruce happy to remain as treasurer until the end of year. Jenny and Bruce wanting to stand down from
their positions at end of 2002.

Procedure for upcoming dections discussed. Term 4 newdetter to call for regiona nominations; nomination
form enclosed. Two weeks to fax nominations back. If only one nomination for region, person appointed.
If more than one, dection to be held. Send out numbered voting forms to dl appropriate members with
deedline for return. Gina to act as returning officer. All votes to be counted and candidates notified of
outcome. Results published to members early in Term 1, 2003. Elected group to decide on chairperson,
secretary and tressurer &t first meeting in 2003.

Noted that at present 86% of schools have NASDAP membership. Bruce to provide list of schools not
presently members for regiond representatives to follow up.



National Conference Manual

Nationa conferencesto date: Wellington 1998, Dunedin 1999, Auckland 2001.

Upcoming nationd conferences. Christchurch 2003, Rotorua 2005.

As yet no manua has been developed to asss regions organise nationd conferences. Expertise needs to
be recorded and passed on to save time.

To contact Auckland organising committee for a suggested checklist for future conference organisers. Pass
thisinfo onto Christchurch organisers.

Conference Seeding M oney

Each nationd conference is provided with $5,000 from NASDAP. This money is to be returned if more
than $10,000 profit made. Executive needs, in future, to require a report on the conference and the find
accounts. There is a Ministry requirement for a report of the conference — this could be used to fulfil the
Executive's requirements aso. Pro forma letter needs to go out to regiond conferences outlining
expectations as is done for nationa conferences.

Regular Contact Between Executive

In order to encourage more regular contact among Executive members, Allan to send out an email to
everyone a dart of the month requesting an outline of what issues people are currently facing in ther
schools. Thiswill be collated and redigtributed by Allan.

ArticledInfo for Newdetters

Widlington College of Education annudly publishes periodica cdled “News You Can Usg’. Not dl of the
Executive have seen this in their schools. Ginato suggest to Janet Hay at College of Education thet in
future, the copy is addressed to “Curriculum Co-ordinator” rather than “Principa” to ensure articles of
interest get to relevant people in school.

Gina has been contacting a number of education providers and related organisations for articles suitable for
newdetter. A number interested in doing so — requires further follow up.

Jenny requested that each region provide an article of professond interest for each term’s newdetter.
Also, could provide review of useful books for professond reading.

John McLdlan from InterLEAD Consultants
Jenny introduced John to group.

John provided some background about the work of InterLEAD Consultants who work with various
schools, individuas and groups providing senior leadership programnmes.

John discussed the organisation’ s current gpproach to leadership. Some points included:
good leaders come from the heart
leadership isardationship of influence, e.g. dealing with people under pressure

senior management in schools is a complex job — mgor issue is the handling of change, for example,
NCEA.

useful texts on leadership

* “New Leaders’ by Danid Goleman
Goleman discusses how lifeis ajourney and there is aneed for four companions. They are:



Seer — sense of direction/vison

Heder — serviceflre ationship/empathy/connection

Warrior — sustained risk taking (call people to account)

Merchant — organisationd.
As leaders in schools we need to develop al four areas — some will dready be strengths. Aim to have
al aspects in senior management team. John got Executive to congder their current strengths and an
areathey would like to strengthen.

* “The Courageto Teach” by Parker J. Pamer
Available through amazon.com. Explores the inner landscape of ateacher’slife. E.g. “Itisnot
about ddivery, it is about engaging’

John explained how his organisation provides. skill development, theory, feedback and persond
development for school leaders. Invited Executive and others to explore options of using InterLEAD
Conaultants to provide professond development for deputy and assistant principds, in region by
region or school by schoal.

Broke for Lunch at 12:20pm - Reconvened at 1: 30pm

National Conference Manual — Revisited
Juliaand Carol arrived (due to airport delays) and reopened thisissue. Made following points:

person to contact from Auckland Conference is Shona Smith of Waitakari College — she was chairperson
of organisation committee.

Auckland found use of conference organiser invauable (as have other conferences).
Jenny Buigt has information from Wellington Conference

request Shona to provide a copy of conference costing; programme and evaluations for future conference
reference. Information should aready be documented.

NCEA

Jenny invited the Executive to discuss NCEA concerng/issues facing their schoolsregions. Thefollowing

points were raised:

concern that sgnificant number of students are not achieving in some schools

concern over NZQA flyer No. 11 suggesting that teachers are gathering evidence continually so can assess
a anytime. Schools had already set up policies/procedures for assessments and reassessments before
this came out. Congantly shifting ground

lack of rigour. Seemsto be huge variability of how many students gain credit or more in each achievement
standard, e.g. some 90%, some 40%

some students are thinking they have falled dready — sdf esteem being affected

North Shore Principals sent letter to Trevor Malard asking for level 2 to be delayed —“no levd 2 until you
fixlevd 1”. Yet Wdlington Principas concerned about level 2 not going ahead next year. PPTA to
recommend that level 2 happensin 2004 and level 3in 2006. Highlightslack of consstency in
profession’s stance — diverse views — what isthe view of deputy/assistant/principa s throughout the
country?

Executive brainsgormed issues and concerns about NCEA. Caral to write letter on behdf of group as

press release and to Trevor Mdlard to publicise these. Copy to be published in NASDAP's next

newdetter.



General Business

Professional Development for DP’sand AP’s.

Need to use some NASDAP money to benefit members professionally. Executive to organise a presenter
to provide a professona development workshop region by region in term 1 2003. NASDAP to play
travel costs while regiona group to pay workshop/day costs and accommodation.  Suggested presenters.

CdiaLaghlie (author of “The Journey to Prison —who goes and why”)
Bill Rogers (sudent management)
Judy Aitken (University of Mebourne — Better Learning in Classroom:-thinking skills)

Decided to ask Kevin Knight, of a private graduate school in Christchurch that trains teachers, and request
that he focuses on latest developments in teaching and learning. Five hour workshop? Region could tack
on meeting aswell.

Serious Staffing I ssues

Executive shared concern over quantity and qudity of avallable teachers. Problems dso in getting relievers
— many end up in full-time jobs. Crigs in Auckland. Each Executive member wrote down 3 staffing

difficulties they had faced. Jenny to type up these examples and express concern in letter to Miniger.

Copy to be in next NASDAP newdetter. Also concern over qudity of trainees coming through from large
number of providers.

SPAC Mesting

Allan to write to PPTA on behaf of Executive re issues raised by deputy/assstant principas that have not
been addressed by SPAC. Noted that DP's and AP's can become associate members of SPANZ for
$253.00.

Next Meeting
Needed by middle of term 4 — suggested date Friday 18 October 2002 at Rongotai College again. Date
to be confirmed. Executive to book flights once this has been done.

Meeting closed at 3:38pm

L ettersarising from minutes

As can be seen in the minutes of the Executive meeting 2 August 2002, we decided to write a letter
to the Minister of Education regarding teaching applicants and to newspaper s expressing aspects of
NCEA needing to be resolved. Those letters follow:

To the Minister of Education .................
15 August 2002

Mr Trevor Mdlard, MP
Minister of Education
Parliament Buildings
WELLINGTON

Dear Mr Malard



On Friday 2 August the executive of NASDAP (National Association of Secondary Deputy and Assistant
Principals) met. We wanted to let you know that we are extremely concerned about the quantity (and in
some cases the qudity) of gpplicants for secondary postions.

Our schools range from decile 2 to 10, co-ed, Sngle sex, rurd and large urban. Here are some scenarios
our schools have experienced this year:

HOD Music retired mid way 2001 to finish term one 2003. Advertised Gazette/Sunday Star Times
Dec/Jan. Again Feb/Mar. No suitable applicants. Having to seriously consider using a recruitment
agency — huge $$$ involved. Have 3 staff covering her teaching load until end 2003. 1 part-time
Music teacher co-HOD with HOD Art.




Unable to hire a Science teacher. Students have been taught by 4 relievers.
Unableto find an ICT teacher, senior staff now teaching their classes.
Having to employ overseas teachers largely sight unseen.

Recruitment of 2 maths and 2 science teachers from overseas — could not find good quality
applicants in NZ. Maths teacher is now selling insurance (lasted 6 weeks). Science teacher (2 years
experience) has been given a PR3 HOD position out of Auckland (the other 2 applicants are
working out well).

Difficulty in obtaining relief teachers (Day/LTR) in specialist subjects — retired teachers used — not
always subject specialists.

Applicants not trained in NZ curriculum — need assistance to cope with curriculum.

Small schools — especially in rural areas — ability to employ for scattered hours costly if come from
nearest town.

25% of staff Yr1-2 teachers

British teacher walked off at end of Term 1 citing low salary
Unable to find part-time science teacher

3 full time staff gone to Britain this year — higher salaries
Several appointments below standard normally expected.
Shortage of day relievers

Rural school that ssmply cannot attract young teachers. Saff where there are only 2 members
under 35.

Rapidly decreasing pool of relievers — or even getting people who can do the job of being relievers
and getting LAT.

Virtual impossibility of finding anyone to teach any level of Maori Language or culture.

Advertised in Gazette and newspaper geography/social studies position 3 times since December.

Phoned 6 training providers — mainly Colleges of Education throughout country. Only 1 NZ
teacher-trained graduate applied. This person was Year 1 and not of the standard we required. A
British resident appointed to long term reliever position. He stayed 2 weeks — too much hassle in
getting pay sorted out, NZQA, tax dept. Replaced by another person who had taught in Fiji for last
10 years; he left after 4 months. We have now filled the position with a Sngaporean. Therewasa
lot of bureaucracy to complete to get her here and time this DP didn’t have.

Advertised for HOD Commerce 2x in Gazette. No suitable applicants. Had to divide
administrative duties among teachersin Commerce Dept.

Have been unable to replace Science teacher who would take 10 hours of science. Students have
had 4 teachers (long termrelievers) so far thisyear. At time of writing, currently interviewing a
woman who has just returned from over seas.

1% year Teacher — been given lots of support this year as not coping very well —had to be given PD
in NCEA — currently on 2 weeks stress |eave.

A young Science teacher — returned from England — started term 1 — stress leave term 2 —this
placed a huge burden on HOD, senior management — reports had to written by HOD, etc.

Lost the following staff this year:

HOD Social Science—DP



HOD Drama — promotion

HOD Commerce — private school

PE teacher — private job

English teacher —retired early

Technology teacher —to a school with creche
Teacher of Japanese — promotion

Classics teacher and Senior Dean — promotion
Science teacher — pregnant

HOD History — promotion

Resour ce teacher been at school for 20 years
Technology teacher — Metal — left to go to England
Drama teacher —to travel and work in England

The difficulties we are having in staffing our schools are shared by many of our other colleagues, these
scenarios are not uncommon.

New Zedand's future as a viadle thriving country depends on dl it's young people getting the best ded
educationally. At times it appears that the Government is content to have a affing vacancy filled with a
person who is just warm and breathing. We do not think thisis good enough.

Y ou must take our comments serioudly.
Y ours fathfully

J Thomas, President, NASDAP

Tothenewspapers.................

Most likely your readers have never heard of NASDAP. This dlumsy acronym stands for the Nationd
Association of Secondary Deputy and Assstant Principds, an organization which has, in the pag,
been concerned primarily with providing professona development support for Senior Managers in
secondary schools. Politica lobbying and comment have been left to the Secondary Teachers Union,
the PPTA, and the Principals professional organizations such as SPANZ. Last week, the Executive
of NASDAP, representative of al regionsin New Zedand, met in Wellington to discuss a number of
issues concerning our members, the most vexaious being the implementation of the NCEA, an
acronym now very familiar to most New Zedanders. As Deputy Principas involved in a hands-on
way with the running of the school, we would argue that we have a very good, possibly the bes,
overview of how NCEA is working. These are our concerns which we fed a responghility to state

publicly:

The software necessary to record the marks and submit entries to NZQA is not up to scratch.
Ingead of the Minigtry investing in and developing one robust programme, they have
chosen to develop in excess of twenty-five different packages. Moreover the software is
being developed ad hoc as issues, not identified earlier, arise. Previoudy, five or 9x marks
per student — in many cases far fewer- would be forwarded to Welington in November.
For NCEA, you could multiply that number by four or five. There has been no extra
money given to schools for data input assistance, dthough a patry $400 was given for
professond development late last year.

The issue of reassessment for internd Achievement Standards requires clarification so that
there can be some consstency between schools. Last year in response to workload



concerns, the Minister issued an edict that there was to be one reassessment in 2002.
Since then, NZQA has redefined reassessment with the publication in May this year of
NCEA Update 11. Now, teachers can ‘ make assessment decisions based on the evidence
students produce’ and ‘the assessment conditions and assessment activities may vary’.
Does that mean everyone does their own thing? Of course, there is no reassessment for
the externd Achievement Standards by NZQA who run and mark the examinations.

The moderation practices put in place by NZQA are not sufficiently rigorous. It is important
that an internd Achievement Standard earned at one school equates with that earned a
another and we are not @nvinced when our concerns are rebutted by NZQA with glib
comments about relying on teechers professond judgment, especidly in this time of acute
teacher shortage and limited funds for professona development. Because of industrid
action, the moderation process has been delayed so teachers have not received vauable
feedback.

The training for NCEA has been rushed and inadequate. Because of industrid action, Level 2
training is now behind schedule.

The trestment of trangtiona students is unfair. School Certificate marks earned last year by
Year 10 (Fourth Form) students are to be trandated in 2002 into NCEA credits according
to the grade earned. So an A (representing a School Certificate mark from 80- 100) will
be worth 24 credits, a B (a mark between 65- 79) 18 credits and a C (between 50- 64) -
12 credits. But because School Certificate is not scaed, these grades are meaningless.
Many students and parents, not aware of the wide variance in means between subjectsin a
year, would be surprised to learn that a pass mark (the mean) in School Certificate
Chemigry in 2001 was 67 but in Physics, only 54. For the Year 10 student who sat
Schoal Certificate Physics and Chemistry in 2001 and attained the mean in these subjects,
18 credits would be awarded for the B grade in Chemistry and 12 for the Physics C
grade. It doesn't make sense, it lacks transparency and isjust dishonest.

Courses vary in the number of credits attributed to them. This is unfar as dl udents are
expected to be in class for the same period of time yet some subjects, especialy those with
Unit Standards such as an ESOL course, can earn more credits than courses such as
Physics or English.

Achievement Standard requirements keep shifting for teachers who are expected to trawl the
net a regular intervas and note any changes. This is hit and miss and schools need to be
notified directly if there is any mgor change to an Achievement Standard and how it is
delivered. Changing the rules for students and teachers throughout the course of the year
does not engender confidence.

Extra costs have been incurred with duplication, a cost that must be funded out of an ever
shrinking operationd fund.

Some schools are using reader writers for interna Achievement Standards; others are not - so
once agan it is a matter of incondstency. In some schools this is an additiond cost as
reader writers are reimbursed from the school’s operational grant and not from any
additiond funding.

The qudity of the assessment tasks is variable. These are readily avallable on the net to
teachers and students. Thislack of security raises issues of cheeting.

The NCEA with its three broad bands of achievement is not sufficiently challenging for the able
students.

And findly, workload, workload, workload. Workload issues are exacerbated by the shortage
of qudity teachers and this will not be dleviated until conditions and sdaries in Sae
secondary schools are made more appealing. And as teachers and school managers
grapple with the problems of Level 1 NCEA, a the same time the development of Level 2
is taking key teachers out of classrooms to cregte the resources for the next stage. Those
who are |eft carry aheavier load.



The positive aspects of NCEA are that non-School Certificate subjects such as Physica Education and
Drama now have legitimacy. In many cases, kills such as Research and Spesking are being more
appropriately assessed and low achievers who would previoudy have ‘faled’ i.e. gained a mark below 50
are now gaining some credits. Possbly, hopefully, teachers are thinking more precisdy about what they are
teaching and assessing and as a consequence, better learning is happening. The jury isout on that one but
certainly, with such a dramatic change in our assessment methods, a change that has impacted hugely on
teaching and learning in secondary schooals, it is hoped thet the effectiveness of the NCEA will be evaluated
independently in the near future.

In the meantime, the serious issues raised here by the Executive of NASDAP about the implementation of
NCEA need to be addressed and not fobbed off by the Minister and NZQA as mere teething problems.
It is important that New Zedand secondary school qudifications are rigorous and have internationd

acceptability.

Carol Craymer - Deputy Principal of Takapuna Grammar writing on behalf of The National
Association of Secondary Deputy and Assistant Principals. Carol is on the Executive of this
organization which is headed by Jenny Thomas, Deputy Principal of Kapiti College and President
of NASDAP.

CNIDAPA Conference June 2002 held at Wairake Resort

The 2002 conference was attended by around 130 Deputy and Assistant Principas from al over the North
Idand. Amongst the people attending we were pleased to welcome two people from the Correspondence
Schoal.

The theme of the conference was ‘Bregking the Mould” — an attempt to look a ways to enhance the
learning of students who do not fit the ‘average’ model and may have different educationa needs.

Keynote speakers addressed issues such as Boys Education, achievement of Maori students, IT in
schools and Interview skillsand CV writing.

Workshops covered topics such as multiple intelligence, biculturdism and  classsoom management. There
was overwhaming interest in Dr Kevin Knight's two workshops on reducing noise levels in the classroom
and behaviour techniques to increase work output. It was aso pleasing to see many of our colleagues
leading workshops and sharing their innovetive practices with fellow Deputy and Assistant Principas. Our
thanks to Maurie Abraham, Heather Gorrie and Joseph Driessen for ther contributions. As well Maurie's
enlightened observation on 'his' g&ff’s gppraisd was addightfully cynica way to start the morning and we
al enjoyed the idea of being paid as babygtters, especialy the cregtive caculation.

During the conference we took the opportunity to farewel Owen Snow who hasretired from Te Kuiti High
School after 17 years as Deputy Principal. Owen has made a sgnificant contribution to CNIDAPA as a
committee member for many years. His friendship and support of his colleagues will be greatly missed.

The NASDAP Annua Mesting was chaired by our President, Jenny Thomas. Her President’ s Report and
the Financial Report presented by Treasurer, Bruce Smith, were tabled and accepted.

Prior to the conference dinner we enjoyed the traditiond wine tasting. There was a fierce ar of
competition anongst the teams and many agppeds were made concerning the accuracy of the scoring.



After dinner we danced to the Corban band and later till there were people enjoying the bar facilities and
the hot pools.

Evauations and informa comments were very postive and the conference seemed to provide a good
baance of thought provoking professond development and opportunities for networking and sociadising
with colleagues.

We look forward now to our seminar day in November and the next conference in 2004 — a Wairakel of
course. It'salready booked.

A Futurefor the School Curriculum

It isforty years ago this autumn that | first entered my classroom as a raw, secondary school teacher. To
an NQT of today my early professond experience would seem strange, for the bass of whet it isto bea
teacher has changed sgnificantly. | began teaching English and RE.  There was no explicit syllabus for
either subject. | was told | would find some relevant books in the storeroom a the back of each
classroom from which | could make my own sdection. Therewas, of course, no nationa curriculum. For
examination classes for O and A leve, | had a rather vague syllabus, past exam papers and whatever |

might ussfully glean from the obscurities of examiners reports. | was given amark book, but no guidance
on how to use it. There was no assessment policy either for the school asawhole or for any department.

And no colleague would have felt it within the professond code to say a single word to me on how | might
actudly teech. In short, for the core of my work as a teacher — curriculum, assessment and pedagogy — |
was on my own and my students were in effect abandoned — | use the word advisedly — to me. This
wonderful Sate of affairs for ateacher with L-plates was called professond autonomy.

If 1 put thisin a graphic form, curriculum, assessment and pedagogy
were, outsde the public examinations a 16 and 18 independent
entities. By 1988 this was to change dramaticaly. Theintroduction
of the nationd curriculum and testing brought curricullum and
as=ssment into a much tighter relationship, both for pupils and for

their teachers.
Curriculum influenced new modes of assessment
and assessment influenced the curriculum and
Diagram 1 how it was to be interpreted and implemented.

Strictly spesking, pedagogy was ‘ dill a mater for the individud teacher's
discretion, but over time teaching methods came more and more to be influenced

by the tie between curriculum and Diagram 2 assessment. The introduction of the literacy and
numeracy drategies, and more recently the Key Stage 3 drategy, made this
change explicit to dl. Today, the three are now inextricably intertwined as a Venn diagram of the C-A-P
triad.

Has it dl been to good effect? Is this degp change in part responsible for the broad improvement in
Sudent achievement? The answer is surely ‘yes, if a qudified one. The now explicit overlap between
curriculum, teaching and pedagogy leaves, at the core of the C-A-P triad, a space without name. What is
it? We need to identify it because a the heart of my thesisis that this spaceis growing rapidly asthe three
C-A-P dementsincreasingly converge.

Let me take what has been happening in one sector of the GA-P triad, namely assessment, which is
driving this beneficd convergence. By far the most important development in assessment in recent years
has been the transformation of what we used to call for mative assessment into assessment for learning.



This is a fidd of outstanding achievement by a number of academics, anong whom the giants are Paul
Black and Dylan Wiliam. Their little booklet, Inside the Black Box (1998), is one of the most influentid
and widely read educationa pamphlets of dl time, asisitstwin Assessment for Learning: Beyond the Black
Box (1999) from the Assessment Reform Group. Assessment for Learning marks the beginning of a
revolution. It undermines the old conception that assessment is something that follows teaching and
learning. Instead it asserts that assessment can and should actively contribute to the quality of teaching and
learning and do so as an inherent component of the daily round of classroom life. Assessment for learning
is concerned with the interndization by teacher and sudent of curriculum sandards and ther
transformation, through how teachers adapt, how they teach and how the student learns, into high student
achievement, as the student closes the gap between present performance and the internaized standard.
That iswhy assessment for learning is akey driver of the convergence between curriculum, assessment and
pedagogy and why the emergence of assessment for learning is revolutionary in its potential.

Here is the clue to naming the heart of the GA-P Venn diagram. Thisis, of course, learning. Itis
learning that is the purpose of curriculum, assessment and pedagogy: it is learning that is the outcome of
ther joint action.

But my little heuristic diagram raises an interesting question. What are the forces and factors in the domains
of curriculum and pedagogy that serve as drivers to this convergence to enhance learning? Is there a
curriculum for learning and is there a pedagogy for learning to match the revolutionary potentia of
assessment for learning?

Now the revolutionary character of assessment for learning arises from the fact that it offered a fundamenta
chalenge to the meaning we give to the term assessment, to the assumptions we make about it, and to the
way We expect it to relate to curriculum and pedagogy. Has there been such afundamenta chdlenge in the
fied of curriculum? | fear that the honest answer is ‘no’ — at least not yet. Curriculum till has a standard
meaning: the content of what is prescribed for study in school. Much of thisis lad out in the nationd
curriculum. The introduction to the revised nationd curriculum rightly states that it determines the content
of what will be taught. It is patently and quite properly anaiond curriculum for teaching. But what about
learning? The same paragraph says tha the nationa curriculum “...sets out a clear, full and Statutory
entitlement to learning for dl pupils...” whichisnot, of course, the same as a curriculumfor learning.

The way we tak about the curriculum is reaively unsophigticated. Many of the basic concepts — subjects,
disciplines, knowledge, understanding, skills, competences, capabilities, capacities, abilities, aptitudes,
intelligences — have no agreed meanings or relaionships with one another. In consequence, whenever
these terms are used to describe what happens in education, the discourse is vague, muddied and open to
awide variety of interpretations, confusons and ditortions. Should the dominant concept be knowledge?
Or, herein the RSA, should it be competences? Or, in the light of the DfES s recent change of title, should
it be skills? How do any of these concepts relate to the disciplinary structures of knowledge that underpin
much of our inherited culture? Are they helpful to understanding the place of credtivity, currently a very
fashionable concept, in what children learn in school ?

And pedagogy? Do we have a pedagogy for learning? Now in one basic and obvious sense the whole
point of pedagogy s that the student should learn as a consequence of the act of teaching. What on earth
could pedagogy be if it is not for sudent learning. Pedagogy in schoal is about mastering the art of

controlling the behaviour of some 30 young persons of the same age, who are reluctantly enclosed in a
room of modest Sze and who can be as easily managed as 30 kittens can be herded. Schools have crucid
custodia functions, too. Society wants the young in secure places off the streets but away from home. For
some parents, any learning by their offspring is a welcome, but not essentid, side-product of schooling.

And since many of the young — nowadays even in the infant school — are resistant to what they see astheir
incarnation, pedagogy is about motivating the learner to learn before any active hdp with the learning itsdlf



can begin. So there are many impediments to pedagogy serving as a driver to cregting the new
relationships with curriculum and assessment on which better learning will be built.

How do we move forward to a curriculum for learning and a pedagogy for learning? What is holding
us back? It isnaot, in my view, the nationa curriculum or our qudifications sysems, such as the GCSE or
A levd, that are holding us back, though many people | respect take this view. Of course there are many
ways in which the nationd curriculum and qudifications can be improved: we continuoudy monitor them
and help them to evolve, even if more dowly than some would wish. My admirable friend Tom Bentley
has argued that we should over a decade reduce the nationa curriculum by hdf. Cannily, he never says
which hdf. Actudly, Tom could mean at least two, rather different things. He could mean that we should
take hdf the content away, and so teach the remainder in twice the time dlocated at present, and soin a
different way. He could aso mean that we teach the remaining hdf a the present rate, but use the time
released to insert some other content. Either way, some teachers provided with this freedom would use it
to good effect, but | am equdly sure that some teachers would not. The nationd curriculum is not stuffed
with rubbish, but is a carefully thought out statement about what educated persons know, understand and
are able to do. The nationd curriculum was not composed by paliticians or government bureaucrats, but
largely by expertsin the fidd, including teachers. We should think very carefully before we take out haf of
it. We would need to be satisfied that there are good grounds for removing any element and that it would
be replaced by something evidently more worthy of inclusion.

The chalenge, of course, isto succeed in getting our students to learn more, but without their needing more
time in which to do it. The associated am is to achieve greater breadth, without sacrificing depth. The
god is thet students should know as much as before, be better than in the past at the basic skills of literacy
and numeracy, and have new skills and competences, such as ICT skills, teamwork, managing one's own
learning, credtivity, entrepreneurship and enterprise. This can only be achieved by a new gpproach to
learning, in which students learn faster and/or learn more than one thing at atime (aricher curriculum) at the
hands of more skilful teachers (a better pedagogy) supported by a reformed approach to assessment
(assessment for learning). This inevitably entails changes to the structure and culture of schools, ones that
are needed to provide the conditions for a better curriculumfor learning and pedagogy for learning.

Too often we think of education as what takes places in educationd ingtitutions, such as schools, colleges
and universities, and forget how much learning takes place in the home, the workplace and the community.

Tom Bentley and others are making a powerful case that in alearning society all communities have to be
learning communities, so the boundary between forma and informa education becomes blurred. Thereis
much naturd learning in the home, the workplace and the community: we make too little use of it in forma
educational settings. Firg, we do not recognize its existence, as if the only content of learning isthe officid
curricullum of the school or college. Nobody in adult education makes that mistake but we make it
congantly in school education, and thislies a the root of much student disengagement in school.  Secondly,
the vast mgority of people like work, for work brings many psychologica and socia rewards gpart from
income. Work involves learning, and in the knowledge economy much lifdong learning will be based in the
workplace. If we knew more about how people learn successfully at work, we might be able to adapt
such knowledge to improve learning in schools and colleges.

The implication is clear: we must think afresh about what we mean by ‘curriculum’ and by ‘pedagogy’.

We need to forge new kinds of linage between the curriculum for teaching that guides what is done in
schools, colleges and universties and the curriculum for learning by which each individud shapes an
agenda for a lifedlong education that includes anly some of the time in forma educationd inditutions. In
particular, we need to learn far more about how people learn in naturd and authentic Situations. From the
exciting early studies of what and how babies learn during ther firg three years of life, it is obvious that
there is much for teachers to learn from babies about better early years education in more formal settings.

We can discover what prior learning there is on which to build as well as how to build on it. Smilaly, we



need to understand better how people learn on-the-job in work settings — where many of those who are
bored or disruptive in schoals thrive so much better — and then try to transfer this back into the school or
college. It will require courage to do this, because we are likdy to find that many of the assumptions we
professonas in education make about curriculum and pedagogy will be fundamentaly chalenged and
require radicd revison.

Of my forty years in the education sarvice, the last ten to fifteen have been the most exciting and the most
demanding. But it isin this period that standards have risen fastest. But standards won't go on rising if we
smply do what we have done dready. We have to devise new and better ways if we are to keep up the
momentum. It will require afertile creativity combined with a hard-nosed evauation of what works.

The learning society and better schools and colleges will arise only if and when we professionds engage in
our own risky journey of professond learning and innovation. More than anything dsg, it is our rductance
to engage with this that will hold us back. We must not become prisoners of a professiona failure of nerve
and lack of imagination. It is, | beieve, your understanding of the risks of this professond journey, but
aso of the vitd need for and potential payoff from the journey, that brings you here today. Much of the
dructure and culture of schools was origindly desgned around the need a the time of the industrid
revolution to re-socidise the young from their rurd lives to the very different disciplines of life in the
factory. We now have to re-think that design to meet the workplaces of the twenty-first century, which
have changed much fagter than have schools and colleges. Perhaps we should appoint afew head teachers
and principas from among those who have created and led new and successful organizations in the world
of work. They might be well placed to build the schools and colleges of the future in which the curriculum
for teaching and the pedagogy for teaching get trandformed into the curricula for learning and
pedagogies for learning. We have some serious catching up to do, and we need the help of partners to
doit.

David H Hargreaves

Chief Executive, Qualifications and Curriculum Authority,
United Kingdom (England and Wales)

Abridged Version fromwww.gca.org.uk

Assessment in Change: Some Reflections on the Local and International
Background to the National Certificate of Educational Achievement (NCEA)

Abstract:

This paper backgrounds a number of factors that have influenced proposed changes in New
Zealand's senior secondary assessment system. It documents various moves which have
been made over the last 30 years, refers to international practices, reviews and
developments, and notes the ongoing reluctance to shift from traditional systems in this
country. Research about assessment, changing educational needs, and growing recognition
of the pervasive influence of high stakes assessment and the opportunities offered by
assessment aligned to learning, are seen as further influencing factors. The article
emphasises the need for change, contrasts New Zealand and overseas practice, and
observes that while the current NCEA design is an improvement over the old, compromises
have |led to a model with some features needing review.

Educational testing will change morein the next 10 yearsthan it hasin the last 50 years.
(Educational Testing Service Annual Report (1990), cited in Nisbet, 1993, p.145)



In the senior secondary assessment arena, the last ten years of the twentieth century in New Zedand have
been a decade of debate and deep divison (Allen et al., 1997; Lee & Lee, 2001). Movesfor reform that
began more than 30 years ago have ganed momentum, in spasms, but resstance has increased in
response, forcing them to be shelved repeatedly. No proposal has managed to appease al, despite
repeated compromises by respected education leaders in numerous forums.

Proposals have sought to increase vdidity by improving assessment coverage, matching methods more
closely to what is being assessed, and closing the gap between qudifications and their purposes. These
have received rhetorica support, but in practice New Zedand has been reluctant to move from a system
that limits coverage by being heavily examination oriented; that assesses sudents for nationa qualifications
in each of the three find secondary years, and that is structured at each levd to sort and label sudents as
successes or fails, largely on the basis of end-point, time-bound examinations. Reasons include cog, the
power of tradition, sdective vauing of some skills over others, little understanding of the flaws and
conseguences of past practices, and the influence of those advantaged by the system in the past, who have
little wish to see this pathway to privilege broadened. Until now, mgor reform has proved dusive; internd
assessment has remained subordinate to examinations, and School Certificate, a qudificaion which
outlived its origind purposes 25 years ago, has continued its high stakes position.

But by the middle of the 1990s, the need for reform became too strong for such proposas for change to
be shelved yet again. Towards the end of the decade, the design for a Nationd Certificate of Educationa
Achievement (NCEA) emerged, and development began.

Progressive implementation is to see level 1 in place a year 11 in 2002, level 2 a year 12 in 2003, and
level 3 and scholarship in the fina secondary year, year 13, in 2004.

There has been congderable argument, both for and againgt the proposad modd. Although exising
qudifications gave employers less information than they needed, the Business Round Table, for example,
has been active in its oppostion (Irwin, 1999). To this end, it has commissioned reviews from overseas
consultants, Smithers (1997) and Donndly (2000). Concerns have been raised about:

reduction in the amount of externd assessment

the move to assess againgt standards rather than ranking
reduced discrimination between candidates

the congstency of teacher judgements

the mixing of vocationd with academic sudies
fragmentation of learning

internationa acceptability

over-assessment and teacher workload.

This article reflects on the foundations that underpin the change in senior secondary qudlifications in New
Zedand. For reasons of space, and to avoid repegating the work of other writers, it does not attempt to
detail changes during the last 25 years. These can be found in the contributions of Openshaw et a.(1993);
Lenox (1995, 2001); Allen et a. (1997); and Lee & Lee (2001), for example. The article then consders
the internationa scene, focussing on certification, reviews, and the use of sandards, referring particularly to
other countries that New Zedand ams to emulate. The accumulating findings of research affect
qudifications reform, particularly the influence of assessment, consequences for teaching and learning,
asessment for better learning, and the limited vaidity and generdisability of examinations Findly,
changing educationa needs are seen as world-wide drivers of assessment change that have impelled New
Zedand past the barriers that have previoudy impeded reform.



A second article, yet to be published, will cal for a better, more baanced approach to evauating the
NCEA. It will provide a comparison the basis of purposes and quality indicators, top question whether
there is a “balance of advantage’ (Smithers, 1997; see dso Hall, 2000). It concludes that while few see
NCEA as the perfect solution, spawned as it is from politica gppeasement as well as primary purpose, it
has a clear baance of advantage over its forerunners.

Conclusion
Synthesizing internationd trends, locd initiatives and research findings leads to an inevitable
concluson — subgtantid change in New Zedand senior secondary qudifications is essentid and
well overdue. Trends in countries that New Zealand seeks to emulate suggest that change should
be towards increased vdidity, involving a wider range of assessment methods, more weight on
school-based assessment, assessment referenced to standards rather than ranking, assessment
better linked to learning, and results used in an inclusve rather than exclusive manner.

Internationdly, the need for change in secondary assessment systemsiswidely recognised. “These issues *
are fundamental, and gppear in various forms in al countries’ (Black, 2001, p.2). Moves to lessen the
externd examindion load in the middie/senior school, and increase school-based assessment began
decades ago, both here and elsewhere. They have steadily spread. But extensive changein New Zedand
has been ugve, despite the single nationa curriculum that makes it easier to introduce change herethan in
federa countries with multiple jurisdictions responsible for multiple curricula (e.g., USA).

International research has srongly advocated changed assessment systems. It has recognised the
mismatch between assessments and assessment purposes, between curriculum and assessment, and
between the ams of learning and the effects of assessment. A wider range of assessments; assessments
better integrated with learning; reduced emphasis on year-end, time-bound, written examinations,
assessments and reporting better matched to their purposes; certificates awarded only where there is a
purpose for doing s0; have dl been advocated. These are directions reflected in reviews established by
one country after another as each seeksto improve its education system.

Both locd and internationd research and reviews have adso questioned the pre-eminent postion
traditiondly accorded to externd examinations. Their lack of coverage, their measurement error, the
limited generdisability and misuse of their results, and their negative “backwash” effects argue the need for
subgantid augmentation by other information to achieve meaningful certificates Use of widespread
externa assessment before exit levels is questionable at best; the practice is not widely adopted in
comparable jurisdictions. At exit levels, a mix of school-based and external assessment adds vdidity, and
isnot inferior in terms of its qudlity.

Referencing assessment to standards and criteria is not new (though application to al dudiesisreatively
recent). Criterion-referenced assessment has been with us for decades, and New Zedand began
achievement-based assessment trias in 1987. The public expect and believe that nationaly certificated
assessment is based on standards. The ability to track a change in nationa achievement levels requires
some form of dandardisation: accountability inititives have sought this sort of information about key
achievement areas. Internaiondly, the rhetoric in this direction is strong, though the practice has some
distance to go.

The gap between what the economy and society need, and what secondary assessment ddivers, has
widened. Thereisinternationd agreement on this, and on what those needs are. All should continue their
education, rather than a sdect group; the retention of students to senior secondary levels must be expected
to change accordingly; and those students need learning and certification matched to their aspirations and
taents. (A likdy shortfal in available taent, and the need for measurers to address this are not new —the
Roya Commission (Curie, p.209) caled attention to the issue in 1962!) An assessment and certification



sysem that encourages rather than inhibits is essentid to upskill a much larger proportion of the
population. If the widespread rhetoric that links economic well-being to levels of educetion is to be
believed, then assessment practices that fail and discourage will dow the country’s progress towards its
socid and economic gods. Indeed, they have been doing so for sometime.

Contrary to the views of some, proposas for certification change are not recent, not isolated to New
Zedand, and not based on the ideologies of NZQA. Rather, moves for reform in this country began over
30 years ago. In New Zedand and Audtrdia, curriculum has adjusted to changing needs, but in New
Zedand, assessment and certification have marked time. The momentum gained since the late 1980s has
findly overcome the resstance and gpathy thet thus far has inhibited needed change (and in so inhibiting it,
prevented the progressve and evolutionary approach that might have avoided the present turbulent
upheaval).

All of these factors argue for a substantidly changed senior secondary assessment system. The NCEA is
New Zedand's solution. Have we arrived (as one of my colleagues remarked) at assessment’s * promised
land’? Not yet — the potentid is there; the task now is to turn the potentia into practice. Also, the
compromises made to achieve acceptance of the NCEA model have retained some questionable features.
An example is the continuation of aforma nationally assessed qudification at leve 1, long after its purpose
has gone. This has substantia teacher workload implications. (Indeed, one might say that we now have
the “son of School Certificate’). And engaging our most expert teachers as moderators and examiners has
sgnificant opportunity cost. Can we afford this at three successive levels? Likewise, should the desgns
for the qudifications a levels, 1, 2 and 3 be so smilar when their purposes are quite different? However,
there is no perfect solution, and NCEA has a clearer balance of advantage over its predecessors.

The foundation for that clam will have to be taken up in another paper, ut it is worth noting that the
NCEA matches most of the principles listed by Smithers (1997, p.75). And Tognolini, who recently co-
authored a report on internationa best practice in outcomes-based assessment, has said” “When you go
through the best practice indicators | think the mode put up by New Zedand has dl those festures’
(McCarthy, 2001).

What must be ensured is that the potentid for improvement offered by the NCEA does achieve the ams
sought by the change, and does not repeat the negatives d the past. That is the chdlenge for New
Zedand. It will require evauation and evolution-evduation to identify areas needing improvement, and
evolution to make improvements — and to make sure that we never again require a 30 year lead time to
achieve needed change.

Jim Strachan (Abridged) Hyperlink  to full article

http://www.nzga.govt.nz/ncea/news/

This articlefirst appeared in the New Zealand Annual Review of Education, issue 11:2001,
published in June 2002 by the School of Education, Victoria University of Wellington.

REPORTS FROM REGIONAL DP/AP GROUPS
From the Waikato DAPA Group
A number of our DAPAS attended the CNI DAPA Conference in Taupo. The feedback has been very

pogtive, with people generdly saying, "dont change a thing'. Many thanks to the Committee for ther
organisation.




We plan on having a pizza and sdlad evening & Hamilton Girls High School a the end of thisterm. As
with other evenings, it will be an informd, socid occason. DAPAs who live outsde the Hamilton area
who would like to attend but don't receive information about our socid events, please contact me o that |
can add you to thefax lis.  We welcome new DAPAS but often don't know who you are.

Jenny Ellis, Hamilton Girls High School

From the Canterbury (CADAP) Association

This report is written in a very relaxed frame of mind, having just got back from a very enjoyable, socid
and professsondly simulating Canterbury AP/DP conference.  The quality venue, the Hanmer Heritage
Hotd, the crigp fresh air of mountain and forest, the steam rising from the therma pools and being far from
any secondary school — dl contributed to that sense of relaxation and of purpose.

Two year's ago we had 50 at the conference — this year 70, with a couple of North Idand visitors and
more distant members from Golden Bay, West Coast and South Canterbury. For mogt the first evening
was spent chatting together in front of roaring fires a locd hogery, with adl coming together the next
morning for the first of two days of workshops and presentations. Relevance, professond stimulation and
good humour were to the fore throughout — the promise of the interesting and chdlenging programmettitles
was more than redlised.

The sessons Tim McMahon, Ministry of Education, on the philosophy that underlies the 2003 Strategic
Panning requirements, Robyn Davies, school counsdlor, on the student and staff stresses with particular
reference to NCEA; Brian Allison detailing Papanui High School’s mentoring of Year 13 Maori students;
Juliet Martin, Advisor, on identifying and gppropriately responding to the gifted and taented students in our
schools and, for the last sesson, Tony Robinson, lawyer, led us through educationdly based scenarios and
provided clear common sense answers to many of those legal issues we often wonder about,

Someissues ‘from the floor’ will be forwarded to NASDAP for ther further consderation induding —

those in senior adminigtration, and their schools, would benefit greatly from sabbaticd opportunities. (It
was readily acknowledged that so would dl teachers and that some Principas have dready
achieved this through their employment contracts);

the Minigtry of Education, or other, should ensure that al teachers have free access to tertiary libraries for
purposes of keeping abreast of education issues and research. The prohibitive annud library fees
of tetiary inditutions were seen as a maked disncentive for other than those completing
qudifications,

the growing shortage of relief teachers is seeing increasingly less satisfactory methods having to be used by
senior adminigtrators to cover classes of absent teachers.

The planning committee for next year's nationa conference, “Opening the Basket” continues to meet each
three or four weeks, with the focus presently on confirming internationa and nationd keynote presenters,
and sponsors. We would certainly appreciate any suggestions for further possible trade sponsors - thisis
their opportunity to digplay to those who have mgor responghility for the evaluation and recommendation
of products and services within New Zedland secondary schools.

Watch coming Gazettes for detalls of the initid cdl for possble conference papersiworkshops.
Remember — put ‘ Christchurch 6 — 8™ August’ on your 2003 professiona development calendar.
Paul McWilliam, Christchurch Boys High School



From the Aoraki DP and AP Association

An extremely busy gart to the year meant that the Aoraki DP/APs did not have a scheduled meeting in
Terml. However, the Term 2 gathering saw an extremely good turn out at Boudicca' s Café and Wine Bar
in Timaru on Friday June 7. It was an opportunity to welcome many new AP/DPs to our ranks and to give
ourselves a bit of amid-winter boost. We certainly managed to do both.

Guest speaker for the occasion was loca lawyer, Mr Craig O’ Connor. Craig has had dedlings with some
of those dodgy legd issues that confront schools from time to time. He addressed many of these matters
for us — confiscation, motor vehicles, uniform, enforcing school rules. Where do we legdly stand? His
advice, dong with a number of very amusing anecdotes, helped to put much of what we ded with on a
daily basis as DPs and APs into perspective.

We are looking forward to a amilarly successful occasion for our next gathering, which is being organised
by the Oamaru contingent and is scheduled to take place before the end of Term3. Date and venue are ill
to be confirmed.

It's greet to see that Aoraki DP/AP is 4ill dive and kicking in spite of the impact of indudtria action over
the last 18 months.
Lynlee Smith, Geraldine High School

NASDAP National Conference
Christchurch 6" — 8" August 2003

Inter national and National Keynote Speakers

A wealth of stimulating presentations and wor kshops

Social activitiesand entertainment throughout

Christchurch —warmth, entertainment, culture, sights— stay on for the weekend?

Registration detailsin early 2003

‘NASDAP Conference - August 6™ —8" - Christchurch’
- makesureit is on your 2003 Professional Development calendar.

WANTED

Articles, idess, reports, pictures, names of colleagues with interesting experiences or views for our Term 4
2002 newdetter.

Please send them to : Allan Webb
Education Webb Limited
PO Box 1621
TAUPO
Fax 07 378 2482
E-mail: eduwebb@reap.org.nz
Web Site: www.educationwebb.com






